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The purpose of this project was to conduct a limited
search for support of adult basic education proposals among
35 private foundations.

Questionnaires were sent, seeking

information about foundations' attitudes toward adult basic
education, target populations, and potential proposals.

The

results showed a wide range of attitudes, from indifference
to cautious interest to enthusiasm.

Suggestions for research-

ing potential sources of support are presented along with
the responses of the 35 foundations.
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Illiteracy is the mark of men robbed of their words, who
exist not for themselves but for another.

Through the

literacy process they free themselves and transform their
culture.

. .. Helen H. Lyman

Education then, beyond all other devices of human origin, is
a great equalizer of the conditions of men,
---the balance wheel of the social machinery .

... Horace Mann
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CHAPTER I
Introduction
Background
For at least the past two decades, a major concern of
all levels of government has been the growth of a hard-core
unemployed population throughout the country.

The inner-

cities are most seriously affected, but the problem extends
to rural and suburban areas as well.

Economic conditions,

racism, recent waves of unacculturated refugees, and a lack
of basic functional literacy skills have contributed to this
situation.

The enormity of the problem of functional illit-

eracy is staggering.

A 1979 report (6:1) estimated that over

51 million American adults had neither a high school diploma
nor a high school equivalency certificate and 15 million had
less than eight years of education.

In 1974, it was esti-

mated that welfare expenditures resulting from inadequate education totaled $2 billion per year.

For males 25 to 34

years of age, lack of a high school diploma was estimated to
cost the nation $237 billion in income and $71 billion in
lost government revenues at local, state, and federal levels
(20:90).
Economist Kenneth Boulding (4:203) saw education as the
key to the reform of the ghetto economy and entry of the
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urban poor into the labor force.

The established patterns of

poverty may be broken by an educational program that provides
verbal and mathematical skills, accompanied by an opportunity
to reshape attitudes toward work and independence.

Neces-

sary, also, in an adult education and training program are
those meaningful experiences that will result in the poor being better able to cope with the social forces that influence
their lives (17:17).

By involving parents in educational

activities, the experiences and opportunities for ghetto
children may also be improved (17:15).
Members of the National Advisory Council on Adult Education (appointed by the president through provisions of the
Adult Education Act) have categorized the values of adult education as benefiting both the individual and society.

The

individual is benefited as a worker, getting a job, getting a
better job, or replacing outmoded skills; as a citizen, by being able to understand the issues, take part in elections,
and get involved in advocacy movements; as a person, by experiencing self-fulfillment and a new sense of pride.

The

benefits to society include reduction of interracial and
class-related tensions, a result of individuals' ability to
control their lives; improved quality of life, attained when
community members have improved literacy and basic coping
skills; economic strength, an outcome of a society whose members are able to master increasingly complicated tasks and
technology (24:7).
In a 1980 survey by the National Center for Education
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Statistics (24:45), some examples of the benefits of adult
basic education were shown.

In Illinois, 1,472 participants

were upgraded to better jobs, 2,324 got jobs, and 1,906 registered to vote for the first time.

In New York, 3,377 par-

ticipants were removed from public assistance and 11,842
received GED certificates.

In Michigan, 2,339 were removed

from public assistance and 1,382 registered to vote for the
first time.

In Washington state, 1,790 received GED certi-

ficates and 506 got jobs.
The Problem
The Adult Education Act initiated federal funding of
adult education programs through the Department of Education
in Fiscal Year (FY) 1965, for which the allotment was
$18,612,000 (to be divided among the states, District of Columbia, Puerto Rico, American Samoa, Guam, and the Virgin
Islands).

Enrollment in adult education programs in that

year was about 38,000.

Federal funding reached a maximum in

1980 with an allotment of $100,000,000 and the same level was
repeated in 1981.

In FY 1983, the total dropped to

$86,400,000 and will rise slightly in FY 1984 to $95,000,000.
This amount is based on an eligible population of 61,205,719
taken from the 1980 census.
2,300,000 (26).

Current enrollment is close to

In 1974, the National Advisory Council on

Adult Education recommended that the level of appropriations
for state grant funding be increased by 400% (20:47).
Prior to these legislated allotments, adult education
activities existed under numerous, at times disinterested,
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institutions and in 1960 were supported by only .03% of the
gross national product (30:555).

At the present, the Reagan

Administration has placed adult education funds in block
grants to the states, which are designated for vocational
and other areas as well.

One current estimate is that the

federal government spends about $1 for every hour that an
adult spends in a program of basic educational skills
(2:321).

The portion of the federal allotment tagged for

state administrative costs has consistently been quite low.
More than half the states surveyed in 1980 by the National
Advisory Council on Adult Education (Washington included)
had no full service state advisory councils for adult education (21:3).
One viewpoint of the funding problem has been that
rather than a nationwide lack of money, it has been the failure of the public to realize the need for and the eventual
payoffs of adult education (3:139).

There appear to be four

definite reasons for the public and official apathy toward
adult education:

the first is the myth that learning is a

process exclusively for the young; next, a disregard for
part-time, off-campus, nontraditional, noncredit work; third,
the widespread notion that "grownups can afford to pay" for
such "optional" activities; last, but not least, the belief
that adult learners, teachers of adults, and adult education
course offerings are inferior in quality (11:7).
There have also been difficulties that arose exclusively
in dealing with the federal government.

There has been no
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central agency for adult education.

Support for adult educa-

tion programs has seldom been explicit in any piece of legislation and a wide variety of funding acts may contain obscure
references to adult education, and constant expansion of
federal government and changes in administrations have meant
discontinuity in personnel and philosophy (1:2).
With the likelihood of increased federal spending on
adult education in the 1980's diminishing, attention must
turn to the private sector for sympathetic, pragmatic interest and suppout.

In the W.K. Kellogg Lecture at the 1980

National Adult Education Conference in St. Louis, Missouri,
Fred H. Harrington called the 1980's "a time to play politics,
to impress private donors and foundations with the value of
adult education" (11:9).

He added, "Support will surely come,

now that the value of lifelong education is established, now
that adult education is accepted as an indispensable element
in problem-solving" (11:8).
It becomes apparent, in light of the growing ranks of
displaced workers and swelling tide of refugees, that attention must turn to mounting a well-organized, well-thought-out
search for private support of adult literacy and training
programs.
Purpose
The purpose of this project is to identify a sample of
foundations which would consider or encourage proposals for
adult basic education programs.

The National Advisory Coun-

cil on Adult Education has noted the federal government's
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neglect of the private sector for support.

It feels that

there is tremendous potential for financial and other support
within the profit-making sector of society (23:22).

This

project is an investigation of that potential.
Definition of Terms
The following terms are taken from Terms, Definitions,
Organizations and Councils Associated with Adult Learning:
Adult:

Any human being, past the age of puberty, who

has discontinued his full-time attendance in a formal school
situation, and functions in one or more adult life roles,
viz, spouse, parent, worker, or any human being who has
reached the legal and/or socially prescribed age for assumption of adult rights, privileges, and responsibilities.
Adult Basic Education:

Adult education for those adults

whose inability to speak, read, or write the English language
constitutes a substantial impairment of their ability to get
or retain employment commensurate with their real ability,
which is designed to help eliminate such inability and raise
the level of education of such individuals with a view to
making them less likely to become dependent on others, to
improving their ability to benefit from occupational training
and otherwise increasing their opportunities for more productive and profitable employment, and to making them better
able to meet their adult responsibilities (The Adult Education
Act--P.L. 95-561).
Adult Education:

Services or instruction below the col-

lege level for adults who lack sufficient mastery of basic
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educational skills to enable them to function effectively in
society or who do not have a certificate of graduation from
a school providing secondary education and who have not
achieved an equivalent level of education, and are not currently required to be enrolled in schools.
Community Development:

Educational efforts with indi-

viduals and groups for the purpose of improving the material,
social, and esthetic aspects of the life of the people living
in a clearly defined geographical area.
Functional Illiteracy:

A quality attributed to an indi-

vidual who lacks one, or a combination of, the basic skills
necessary to communicate effectively in written or arithmetic
forms.

(

Functional Literacy:

That amount of ability in reading

and writing that will permit the individual to perform duties
and assume responsibilities above the minimum level.
Inner City Resident:

Any person living within a large

city (over 100,000) and in that portion of such a city that
is very close to the center of the city or is in the older,
more run-down portion of that city.
The following terms were used in the questionnaire:
Foundation:

A nongovernmental, nonprofit organization

with funds (usually from a single individual, family, or
corporation) and programs managed by its own trustees or directors, which was established to maintain or aid social, educational, charitable, religious, or other activities serving
the common welfare, primarily through making of grants.
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Planning Proposal:

To provide planning and coordination

with respect to a problem, group of agencies or organizations,
or set of services.
Program Proposal:

To offer a particular set of services

to individuals, families, groups, or committees.
Research Proposal:

To study a problem, group, or organ-

ization or to evaluate a service.
Technical-assistance Proposal:

To offer assistance to

groups, agencies, organizations, and communities in establishing and implementing programs, research, planning, training,
or administration.

CHAPTER II
Review of Literature

One estimate is that one-third of all grants are given
to education, from elementary level through colleges and universities (28:50).

In the area of adult and continuing edu-

cation, 128 grants were awarded in 1980, totaling $9,183,695.
In 1981, 122 grants were given, in the amount of $9,867,033
(9:viii).
Major Sources of Support
In 1960, Paul L. Essert of Columbia University named
three foundations, Carnegie Corporation of New York, W.K.
Kellogg Foundation of Battle Creek, Michigan, and the Ford
Foundation, as having tried to extend the scope and improve
the quality of adult education.

Together they have contri-

buted more than $76 million to adult education.

The Carnegie

Corporation's interest in adult education began in 1924, when
it gave several major grants for the purpose of gathering together the resources of adult education and applying them to
society's changing needs.

The W.K. Kellogg Foundation ex-

panded the beneficiaries of its philanthropy from youth and
children to "mankind" in 1939 and began using the term "continuing education" in its programs and policies.
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The Fund

10
for Adult Education was started in 1951 by the Ford Foundation for the purpose of providing more opportunities for
adults to continue their education throughout life, thereby
promoting responsible citizenship (7:231).
Over the decades of their support, the three foundations
have established individual fields of interest within adult
education.

Carnegie saw the need to gather and publish in-

formation and promote conferences, rather than engage in research and experimentation.

Kellogg sought to expand the use

of existing knowledge and support self-help programs, while
the Ford Foundation favored programs dealing with liberal
arts and sciences and the use of mass communication media.
While the style of each of the three foundations is particular, they have a common goal:

to develop a more intelligent

and responsible citizenry and improve the quality of living
for all Americans (7:233).

Essert was generous in his praise

of the three foundations for their early recognition of the
importance of adult education, but felt that there was some
degree of failure to recognize the true power of adult education (7:236).
The Carnegie, Kellogg, and Ford Foundations are described
by Schroeder (29:45) as having been the most prominent in
adult education and he suggested that they influenced the
field by use of their selective policies and procedures for
awarding grants.
Knowles (14:25) also mentioned Carnegie and Kellogg as
setting the pace for private foundation support of adult
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education and emphasized the Carnegie Corporation's development of the major portion of the current body of literature
on the subject.

In addition, he described the Mott Founda-

tion of Flint, Michigan as being interested in and the main
source of support for the community school movement.
Researching Foundations
The adult educator seeking foundation support for a proposal must first conduct a comprehensive search for those
foundations which will be receptive to such topics as adult
education or community education (See Appendix C).

Failure

to do so will result in the proposal being rejected immediately.

A few years ago, a California foundation analyzed the

grants from the previous year and discovered that over 90% of
the proposals received had been outside its stated area of
interest (15:xi).
There are a few general points that should be noted
while beginning the search.

One is that not everything

called a "foundation" is, in fact, an endowing organization.
Many exist only for tax purposes or for potential use in estate settlements.

Bearing in mind that an active foundation

will probably have a professional director and a full-time
staff requiring a considerable amount in salaries, the researcher should look at those foundations with several million dollars in assets (10:83).
be the type of company.

Another consideration should

A 1977 Conference Board survey found

that manufacturing firms tend to give a higher percentage of
their support to education, 40.2% as compared to 25.5% for
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nonmanufacturing firms.

A labor-intensive firm is more

likely to contribute to health and welfare projects, while
those companies which are part of and dependent on a community, such as banks and large department stores, tend to
favor "grass-roots" programs (12:45) (See Appendix D).

Many

corporations are viewing grants to education projects as
wise investments in manpower and are willing to commit money,
corporate time, and technical assistance to reap future dividends (31:223).
Kurzig (15:22) discussed different strategies to be used
when researching large foundations (those with assets over
$1 million or making annual grants which total more than
$100,000) versus small foundations.

The researcher should

compare the proposed project to the funding patterns of the
large corporation in terms of:
1.
2.
3.
4.

size of grant
geographic location of project
type of support needed
type of recipient organization

(15:22).

When selecting a smaller foundation, consideration should be
given to those that:
1.
2.
3.
4.

make grants of a size that fits your need
make grants for the type of support you are seeking
are not restricted to funding particular organizations
are not restricted to subject areas of giving other
than your own (15:22).

Kurzig suggested using the following resources for researching large foundations:
(

1.
2.
3.

Foundation annual reports.
Foundation brochures, newsletters, news releases,
and other published information.
Foundation Center publications, including Source
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4.
5.

Book Profiles, The Foundation Directory, COMSEARCH
Printouts: Subjects, and The Foundation Grants
Index.
Other published directories and reference books.
Available state or local foundation directories or
indexes (15:22).

There is much less information available about the small
foundations, so the resources are more limited.

They in-

clude:
1.

2.
3.

Foundation Center publications, including The National Data Book, and COMSEARCH Printouts: Geographi7.
Available state or local foundation directories or
indexes.
IRS foundation information returns (15:22)

(See Appendix E).
Marquis Academic Media (18:6) recommended an information
search in The Foundation Directory and the Annual Register of
Grant Support, but cautioned that neither was intended to be
a comprehensive source and that entries were limited by space
and criteria.
Attempts by the researcher to obtain information from
the foundations directly can be a frustrating process.

There

are a number of reasons that may explain the reticence of
companies when approached:
Fear of being besieged by applicants
Concern over encroachments on the cherished tradition of
corporate privacy
Qualms about stockholder disapproval
Apprehension of being stung by muckraking activists or
journalists
Desire to maintain utmost flexibility
Lack of recognition of the grant-seeker's need for the
information
Possession of hazy or nonexistent contribution policies
and guidelines (12:59).
The makeup of the trustees of the foundation may also
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determine the degree of cooperation the researcher encounters.
Goulden (10:52) described the "monarchal cast" of trustee
rule:
arbitrary decision; secrecy; nonaccountability for actions; lifetime tenure; hereditary succession (in that
boards are self-perpetuating, with incumbent members
choosing persons to fill vacancies); aloofness from public opinion, and at times more than a little distain for
it; the unbridled authority to satisfy personal whims in
disbursing money or to reward social friends or institutions willing to reciprocate by glorification of his
name or that of the foundation he represents; remoteness
from the great mass of people beneath his social and
economic station and unawareness of or contempt for
their needs; suspicion of new ideas for philanthropic
spending and of the persons advocating them; pride in
conservation of the wealth entrusted to him, rather than
innovation in spending it---in sum, a regal donothingism,
nonmalicious in intent, but sorely wasteful of national
resources through stifling passivity.
Goulden specified more examples of the secretiveness of
many foundations:

the Pew Memorial Trust refused inquiries

at its office in Philadelphia and the Charles S. Mott Foundation and the Houston Endowment ignored repeated requests for
copies of annual reports.

He mentioned a situation in which

a university president sent letters to 150 foundations and
received only two replies (10:79).

Rudy, in 1970, wrote that

"only 140 of the 22,000 or so foundations issue annual or biennial public reports.

Two of the Big Ten---Pew and Mott---

do not do so, although Mott does publicize data on individual
projects" (28:14).
Proposal Format
There are a growing number of "how to" publications,
such as those by Kurzig, Dermer, and Lefferts, which outline
positive and negative aspects of writing a successful
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proposal.

Although they are not specifically for adult edu-

cation, the suggestions are valid and could be applied to
such proposals.
Smith and Skjei listed four kinds of credibility to
strengthen a proposal:

nonprofit, tax-exempt status, assur-

ing that the IRS and the state's attorney general have
vouched for the authenticity of the group or representative
writing the proposal; a track record, indicating that the
applicant has some degree of experience in what he/she proposes to do; letters of support, which provide endorsement of
the purpose of the proposal and possible commitment of aid;
evidence of community support, showing that the community
and target population or clients are firmly behind the proposal (31:152).
Lefferts listed nine criteria against which a proposal
writer should compare his/her proposal:
a.
b.
c.
d.
e.
f.
g.
h.
i.

Clarity
Completeness
Responsiveness
Internal consistency
External consistency
Understanding of the problem and service methods
Capability
Efficiency and accountability
Realism (16:12,13).

For preparing problems, needs, and rationale materials,
Lefferts suggests using the following as resources:
1.
2.
3.
4.
5.
6.

U.S. Government census reports, population surveys,
and the Statistical Abstract
Reports of local and state planning agencies
Annual reports of relevant agencies
Surveys done by local and state planning agencies
Reports of special presidential commissions and task
forces
General literature in the particular field
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7.
8.

Reports of legislative committees and published
testimony given at public hearings
Newspaper stories (16:40).

Lefferts also suggested that the proposal should reflect favorably on the interests of the corporation being approached
(16:112).
Dermer offered guidelines for successful proposals.
few of these are:

A

keep the presentation under five pages,

excluding the title page and budget page; make a point of
stating that it is a one-time grant, if that is the case, as
most foundations do not favor repeat requests for funds; provide clear evidence that an additional source is also providing funds, if possible; emphasize the "rippling effect"
of special projects; be certain that the foundation being
approached has demonstrated an interest in the field of the
proposal's subject (5:63,64).
Hillman listed conditions under which a proposal would
be received unfavorably:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

You are an individual or non-tax-exempt organization.
You are politically oriented.
You appear to be antibusiness or antiestablishment.
Your project is potentially controversial.
Your project is risky or untried.
You want to make a profit.
Your field is not a philanthropic priority.
You are looking for the wrong type of funds.
You are geographically undesirable.
You seek too big a grant.
Your project is not timely.
You lack lead time.
You lack the wherewithal.
You lack a track record and credentials (12:51-53).

By utilizing the sources listed above, and including the
User's Guide to Funding Resources by the Human Resource Network in the search for potential foundation support, the
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adult educator with a feasible proposal should be able to
conduct an efficient and rewarding search for support.

CHAPTER III
Procedure

The following sources were used to identify potential
foundations for grants to adult basic education proposals:
The Foundation Directory, The Foundation Grants Index, User's
Guide to Funding Resources, Annual Register of Grant Support,
Charitable Trust Directory for Washington State, and Education and Training for Older Persons---a Program Guide.
The subject index of The Foundation Grants Index was
consulted, using the heading of Adult Education or Continuing
Education.

Under that heading were listed ten foundations:

Kellogg, Mott, Bush, Dayton Hudson, Ford, Hearst, Culpeper,
Carnegie, Murdock, and Weyerhauser.

When the grant descrip-

tions were checked, not all were found to be specifically for
adult basic education.

However, it was assumed that a pre-

vious grant in some area of adult or continuing education
signified sympathy for adult basic education as well.
In Education and Training for Older Persons---a Program
Guide, the Bissell Foundation, Retirement Research Foundation,
Ford (Benson and Edith) Fund, the Clark Foundation, and the
Culpeper Foundation were among others described as having a
stated interest in funding projects pertaining to older persons.

These five either stated an interest in education or
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were designated as being for "broad purposes" (27:21).
The remainder of the foundations were selected from The
Foundation Directory, Annual Register of Grant Support, or
the Charitable Trust Directory for Washington State.

Those

foundations found in the first two sources were chosen for
the "stated purpose" given, which was either general educational, community education, or some aspect of "betterment of
society or the individual".

Secondary considerations were

the assets and total grants from the previous year.

The

Charitable Trust Directory offered very little information
regarding purpose, so foundations were chosen from it on the
basis of assets and previous grants alone.
A questionnaire was prepared (See Appendix B) containing
six questions, preceeded by two definitions, one for adult
basic education and the other for adult basic education target population.

Space was reserved for "additional comments"

and the name of the respondent and his/her foundation.
The questionnaires were mailed, along with a cover letter (See Appendix A) describing the purpose of the inquiry
and a self-addressed, stamped envelope.

It was hoped that

completion of a short, simple questionnaire would require a
minimum of time and effort, thus ensuring a high rate of return.

CHAPTER IV
Results of the Survey

This project report identifies the 35 foundations selected for the survey and the respondents from each foundation.
A brief description of the purpose of each foundation is
given, if it was available.

The answers to those questions

which best reveal the attitudes and interests of the foundations have been supplied by the writer.

In some cases, there

was no response at all from the foundation, so only this fact
was noted.

In essence, since the main thrust was to identify

potential sources of funding, it was deemed necessary to report those foundations that appear to have available resources, yet do not make these resources available nor do
they respond to correspondence seeking information.

There-

fore, the survey reports those foundations that appear to
have resources and respond to inquiries, as well as those
which are listed, but have no apparent funds available for
adult basic education.
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ATLANTIC RICHFIELD FOUNDATION
515 So. Flower Street
Los Angeles, Ca. 90071
Respondent:
Purpose:

S. M. Corbin

General, higher education, community development.

The respondent answered "yes" to the first three questions
and indicated that "minority" would be a specific target population.

However, according to the answer to question #6,

an adult basic education proposal would not reflect the interests of the foundation.

It was suggested that the

attached annual report be reviewed for further information.

ARCHIBALD (NORMAN) CHARITABLE FOUNDATION
c/o First Interstate Bank of Washington
P.O. Box 21927
Seattle, Wa. 98111
Respondent:
Purpose:

Stuart H. Prestrud, Board of Managers

Local--cultural, educational, welfare.

The respondent stated that the foundation had not given particular attention to adult education or the population involved in such areas.

Under certain conditions (non-recur-

ring, located within Puget Sound region), a proposal would
be considered.

BANK AMERICA FOUNDATION
Bank of America Center
P.O. Box 37000
San Francisco, Ca. 94137
Respondent:
Purpose:

No response

Basic community needs; social problem-solving.
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BISSELL (J. WALTON) FOUNDATION
29 Ten Avenue Lane
West Hartford, Conn. 06107
Respondent:
Purpose:

No response

Higher and secondary education; care of the aged.

BURLINGTON NORTHERN FOUNDATION
1111 Third Avenue
Seattle, Wa. 98101
Respondent:
Purpose:

D. K. North

Health, welfare, and higher education.

The respondent answered "yes" to the first three questions
and indicated that all types of proposals were possible, with
no specific target population.

According to the respondent,

an adult basic education proposal would reflect the interests
of the foundation.

BUSH FOUNDATION
E-900 First National Bank Building
St. Paul, Minn. 55101
Respondent:
Purpose:

John Archabal

General, higher education (in the Minnesota, Chi-

cago, and North/South Dakota areas).
The respondent stated that with his level of information
about the field of adult education, it was impossible to answer the questionnaire.

However, such a proposal would be

considered if it met geographical and other guidelines (given
in the accompanying annual report).
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CAFRITZ (THE MORRIS AND GWENDOLYN) FOUNDATION
1825 K Street, NW
Washington, D.C. 20006
Respondent:
Purpose:

Martin Atlas, Vice President

Broad purpose, Washington, D.C. area only.

The cover letter and questionnaire were returned, with only
the notation "no reply" written in the lower corner of the
cover letter.

CAR,.1\JEGIE CORPORATION OF NEW YORK
437 Madison Avenue
New York, NY 10022
Respondent:
Purpose:

Sara L. Engelhardt

Formal education and social issues.

The respondent did not answer any of the questions and
stated that since the Carnegie Corporation did not have a
grants program concerning adult basic education, the questionnaire was not applicable.

A "General Information" book-

let was enclosed with the reply.

CLARK (THE EDNA MCCONNELL) FOUNDATION
250 Park Avenue, Room 900
New York, NY 10017
Respondent:
Purpose:

Mary B. Peters

Very narrow, limited to 1) a program for children,

2) a program for jobs for the disadvantaged, 3) a program for
justice and 4) a program for tropical disease research.

The

respondent stated that since the questionnaire did not relate
to the foundation, it was not answered.
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COi.JELL ( S. H. ) FOUNDATION
350 Sansome Street, Suite 620
San Francisco, Ca. 94104
Respondent:
Purpose:

Stephanie R. Spivey

Educational, health, community improvement (limited

to northern California).
The respondent answered "yes" to the first three questions,
favoring vocational skills for #3.

The target population

given was unemployed young adults, especially minorities.
An adult basic education proposal would be considered, de-

pending on the organization submitting it and the target population to be served.

A copy of the annual report was

included with the reply.

CULPEPER (CHARLES E.) FOUNDATION
866 United Nations Plaza, Room 408
New York, NY 10017
Respondent:
Purpose:

No response

Support for organizations concerned with the aged.

DAYTON HUDSON FOUNDATION
777 Nicollet Mall
Minneapolis, Minn. 55402
Respondent:
Purpose:

Terri Barriero

The arts and social service.

The respondent answered "yes" to the first two questions and
favored literacy-oriented basic education as an answer to #3.
The target population was given as those communities in which
B. Dalton Bookstores are located.

The respondent also sent

copies of newspaper articles which indicated support for
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literacy and skills development programs in the St. Paul,
Minnesota area.

Although question #6 was not answered, the

assumption could be made that adult basic education proposals
would reflect the interests of the foundation.

DODGE (GERALDINE R.) FOUNDATION, INC.
95 Madison Avenue
P.O. Box 1239 R
Morristown, NJ 07960
Respondent:
Purpose:

No response

Advances in secondary education, especially in the

New Jersey area; to promote "a gentler ethic and reduced
societal and domestic violence."

EDUCATIONAL FOUNDATION OF A1'1ERICA
35 Church Lane
Westport, Conn. 06880
Respondent:

Purpose:

Richard W. Hansen, Executive Director
16250 Ventura Blvd., Suite 445
Encino, Ca. 91436

Educational, especially pertaining to higher educa-

tion, Indian education, and gerontology.
The respondent answered "yes" to the first two questions and
favored literacy over vocational programs in #3.

The target

populations specified were Native American and the elderly.
An adult basic education proposal would reflect the interests

of the foundation, according to the answer to #6.

EXXON EDUCATION FOUNDATION
111 West 49th Street
New York, NY 10020
Respondent:

Dorothy Radigan, Project Officer
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Purpose:

To support improvements in the quality of education.

The respondent stated that Exxon is primarily interested in
colleges and universities, therefore the questionnaire was
unanswered.

A copy of the annual report was included with

the reply.

FORD (BENSON AND EDITH) FUND
Renaissance Center, 34th Floor
Detroit, Mi. 48243
Respondent:
Purpose:

No response

Broad purposes; stated interest in older persons.

FORD FOUNDATION
320 E. 43rd Street
New York, NY 10017
Respondent:
Purpose:

Gordon Berlin

Wide area.

The respondent stated that the foundation had an interest in
youth employment andtraining, but did not answer the questions.
It was also stated that only national issues would be addressed in a grant, with no support for local programs.

FRED }!EYER CHARITABLE TRUST
1515 SW Fifth Avenue, Suite 500
Portland, Ore. 97201
Respondent:

Charles S. Rooks, Executive Director

Because the trust is still in the early stages of development,
there are no definite guidelines yet for applicants.

The

respondent declined to return the questionnaire, based on the
present situation.
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HEARST (WILLIAM RANDOLPH) FOUNDATION
888 Seventh Avenue
New York, NY 10106
Respondent:
Purpose:

Ilene Mack, Program Officer

Health and education--all levels.

The respondent returned the questionnaire unanswered, with
a note attached, stating that "We are unable to complete
your questionnaire."

JELD-WEN, WENCO FOUNDATION
3303 Lakeport Road
Klamath Falls, Ore. 97601
Respondent:
Purpose:

No response

Education and welfare.

KELLOGG (W. K.) FOUNDATION
400 North Avenue
Battle Creek, Mi. 49016
Respondent:
Purpose:

Nancy A. Sims, Administrative Assistant

Educational and charitable

The respondent stated that Kellogg is currently funding
adult continuing education projects, rather than adult basic
education projects.

A copy of the annual report was sent,

but the questionnaire was not returned.

It could be assumed

that Kellogg would consider such a project, based on their
history and current interests.

KIEWET (PETER) SONS COMPANY FOUNDATION
c/o The Omaha National Bank
1620 Farnam Street
Omaha, Neb. 68102
Respondent:

No response
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Purpose:

No stated purpose.

MACARTHUR (JOHN D. AND CATHERINE T.) FOUNDATION
140 South Dearborn Street
Chicago, Ill. 60603
Respondent:
Purpose:

James Furman

Varied

The respondent answered "yes" to the first two questions, and
added that adult basic education is one of the most important
initiatives for the direction indicated in #1.

In #3, liter-

acy was favored as a priority.

The target population was

given as inner city residents.

If an adult basic education

program were tied to literacy, the foundation would be interested in possible support.

MOTT (CHARLES STEWART) FOUNDATION
Mott Foundation Building
Flint, Mi. Lf8502
Respondent:
Purpose:

Rebecca Hutton, Program Associate

Community functioning, renewal, and education.

The respondent answered "yes" to the first two questions and
answered #3 by stating that Mott has funded projects with an
adult basic education focus.

There was no specific target

population, but rather a broad community base.

Mott does

not fund adult basic education per se, but frequently such
programs come under the topic of Community Education, which
is the focus of their interest.
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MURDOCK (M. J.) CHARITABLE TRUST
P.O. Box 1596
Vancouver, Wa. 98663
Respondent:
Purpose:

Ford A. Anderson, Program Officer

General charitable.

The respondent stated that the questionnaire did not apply
to the Murdock Trust, therefore it was not returned.

It was

also stated that the trust is primarily interested in private
higher education projects and significant natural science
research.

A copy of the guidelines was included with the

reply.

NEEDMOR FUND
Fort Industry Square
136 North Summit Street, 2nd Floor
Toledo, Ohio 43604
Respondent:
Purpose:

Carla B. Davis, Program Assistant

To support grass-roots organizations working on

problems affecting the members; no specific interest in education.
The respondent stated that the questionnaire was not answerable because of the highly specific criteria for proposals.

OREGON COMMUNITY FOUNDATION
1110 Yeon Building
522 SW Fifth Avenue
Portland, Ore. 97204
Respondent:
Purpose:

No response

General.
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PHIL HARDIN FOUNDATION
P.O. Box 3429
Meridian, Miss. 39302-3429
Respondent:

C. Thompson Wacaster, Vice President for Educa-

tional Programs
Purpose:

Improvement of education for Mississippians.

The respondent answered "yes" to the first question, but
lacked the information to answer {f2.

The specific target

population for a grant would be Mississippians.

The respon-

dent gave a qualified positive response to #6, saying that
the main focus of the foundation was students (at elementary,
secondary, or college levels) or adults who are teachers, administrators, or policy-makers.

RETIREMENT RESEARCH FOUNDATION
325 West Touhy Avenue
Park Ridge, Ill. 60068
Respondent:
Purpose:

Marilyn Hennessy

Research concerning problems of the elderly or re-

tired.
The respondent answered "yes" to the first two questions, but
"no" to the third.

The specific target population was given

as those over sixty-five.

In answering #6, the respondent

said that the foundation would not be interested in an adult
basic education proposal, and referred to the enclosed guidelines for information.

SKINNER FOUNDATION
Skinner Building, Seventh Floor
Seattle, Wa. 98101
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Respondent:
Purpose:

Sally Skinner Behnke

Broad, educational (limited to Alaska, Hawaii, and

western Washington).
The respondent answered "yes" to the first question, but declined to answer #2, due to lack of information.

The spe-

cific target population was given as "citizens of the U.S.
that are undereducated adults."

In answer to iff6, the respon-

dent stated that the foundation was not interested in adult
basic education projects at this time.

SLOAN (ALFRED P.) FOUNDATION
630 Fifth Avenue
New York, NY 10020
Respondent:
Purpose:

No response

Broad--service, technology, education.

TEKTRONIX FOUNDATION
P.O. Box 500
Beaverton, Ore. 97077
Respondent:
Purpose:

Tom Williams, Administrator

Support for higher education--physical science,

engineering, and computer science.
The respondent answered "yes" to ifftl and "no" to iff2.

The tar-

get population was given as those "seeking gainful employment"
and limited to the Oregon and southwest Washington areas.
The respondent did not actually answer #6, but stated that
the public sector should provide funds for and require that
a GED certificate be pursued during periods of unemployment
of individuals.
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TEMPLETON (HERBERT A.) FOUNDATION
1717 SW Park Avenue
Portland, Ore. 97201
Respondent:
Purpose:

Jane T. Bryson

Charitable and educational.

The respondent answered "yes" to if.l, but declined to answer

1fa2.

The answer to ifa3 was undecipherable and ifa4 was left

blank.

The target population was given as "youth" and there

was no answer to 1fa6.

A note was added that "We cannot en-

courage your application."

TUCKER (ROSE E.) CHARITABLE TRUST
900 SW Fifth Avenue, 23rd Floor
Portland, Ore. 97204
Respondent:
Purpose:

Paul B. Boley, Trustee

Religious, charitable, scientific, or educational

purposes within the state of Oregon, especially the Portland
metropolitan area.
The questionnaire was not returned, although a copy of the
grants list from fiscal year 1982 was sent.

Judging from the

previous grants, it could be assumed that an adult education
proposal would not be encouraged.

WEYERHAUSER COMPANY FOUNDATION
Tax Department CHZ-24
Tacoma Building
Tacoma, Wa. 98477
Respondent:
Purpose:

Kenneth Miller

General charitable.

The questionnaire was not returned, nor was a letter sent.
copy of the 1982 annual report was offered, which suggested

A
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that the educational focus was on higher education, particularly the forestry areas.

l

CHAPTER V
Summary

The combination of decreasing federal support for adult
basic education and an increasing eligible population have
called for attention to be focused on the private sector for
support.

The array of private foundations is extensive and

at times the information about policies and procedures is
confounded in vague terms and guarded by conservative trustees and managers.

A need existed for information-seeking

procedures to be compiled and their use demonstrated.
This project sought to identify and contact a limited
sample of private foundations regarding their attitudes
toward adult basic education and potential interest in funding such proposals.

Questionnaires and cover letters were

sent to 35 foundations, providing a brief definition of adult
basic education and requesting information on attitudes and
interest.

Additional comments were possible, in order to

clarify a policy or expand on an opinion.
Results
The general tone of the responses seemed to corroborate
the information, concerning foundation attitudes, found in
the literature review.

Many of the respondents expressed
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ignorance of the field of adult basic education, unfamiliarity with federal funding of adult basic education, and unawareness of the possible relationship between functional
illiteracy and social problems.

Some of the foundations de-

clined to reply, perhaps for the reasons offered by Hillman
and Chamberlain (12:59).
Those foundations expressing an interest in adult basic
education included those who demonstrated a historical precedence of support, such as Kellogg and Mott, and those
which are less visible and familiar, such as Dayton Hudson
and Burlington Northern.

In this respect, the subject index

in The Foundation Grants Index was shown to be accurate and
helpful to a grant-writer seeking support, as reported in
Chapter III.
Conclusions
Based on the results of the project, the writer feels
that a granb.-seeker should carefully identify those foundations which have previously supported adult basic education
projects.

Once identified, the foundations could be surveyed,

using a more detailed questionnaire than the one designed for
this project.

The survey results could then guide the grant-

seeker to those foundations most likely to consider a proposal.

The questions should be carefully structured to

elicit subjective answers, rather than "yes" or "no".

Based

on the information supplied by the Mott and Kellogg foundations, the writer feels that a proposal oriented toward "community improvement" or "upgrading minority training-readiness"
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would be more favorably received and be more likely to be
funded than a proposal for "adult basic education."

There

is some confusion among the foundations, as well as within
educational circles, regarding the meaning and scope of
"adult basic education."

This confusion seemed to make a

negative response more likely to occur.
Recommendations
If an adult basic education instructor or administrator
plans to seek funding from a private foundation for a proposal, the following recommendations are made:
1.

Make extensive use of information resources, such
as those listed in this project.

2.

Consider only those foundations with a stated interest in adult education, unless other criteria,
such as geographical, encourage the applicant.

3.

Carefully select a title for the proposal, using
titles of previous grants for a guide (annual reports of the foundations can be very helpful in
this respect).
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June 24, 1983

I run a graduate student at Central Washington University, studying
for a Master's degree in Education. Prior to enrolling as a Master's
candidate, I had taught in various areas of adult basic education. Since
1974, I have taught English as a Second Language to refugees and immigrants
and basic mathematics and reading skills in ABE/GED progrruns. I have seen
the profound effect on human lives that literacy and language skills can
bring about. To nurture a spark of self-esteem and see it blaze into a
newly confident and self-sufficient outlook is one of the greatest joys
I have experienced in education.
For my Master's project, I have chosen a search for private sources
of funding for adult basic education projects. I would like to identify
(1) those private foundations which would consider grants for such projects
and (2) the format and terminology preferred for the proposals. Would you
please fill out the enclosed questionnaire and return it in the enclosed
self-addressed envelope? For your information, I have also provided
definitions for adult basic education and the adult education program
target population.
Thank you for your assistance with this project.

sincerely,
Carol A. Olson
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Please note: A signature and address were redacted from this page due to privacy concerns.

Appendix B

QUESTIONNAIRE
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ADULT BASIC EDUCATION: An instructional program for the undereducated
adult planned around those basic and specific skills most needed to
help him function more adequately as a member of society. (Dictionary
of Education, 3rd edition.)
ADULT EDUCATION PROGRAM TARGET POPULATION: All individuals over the
age of sixteen who lack sufficient educational skills to function
efficiently in society and who are not cuErently required to be in school.
(Section 302 of P.L. 95-561)
1.

Do you see adult basic education as an important aspect of an effort to
improve economic and social conditions in the United States?

2.

Do you see a need for increased resources for adult basic education,
beyond those levels p~ovided by Federal and state appropriations?

3.

Do you favor proposals dealing with literacy-oriented adult basic
education or vocational skills programs?

4.

What type of proposals do you favor?
Technical-assistance?

5.

Is there a specific target population to whom you would like to see
proposals directed? If yes, please specify.

6.

Would a proposal for adult basic education reflect the interests of
your foundation or corporation?

Additional Comments:

Name:
Foundation:
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Program, Research, Planning, or
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Subject Research Strategy: Finding the Foundations with an Interest
in Your Subject Field

------------·---------Fuundaliun
Granl~
Data Base

---

-------119.()(Xlgrnnts

added per year

(.'OMSF.ARCH:
Suhjecls
70 ca1egorie5

Foundalion
Grants Index
Annual Volume
19.000 grants

Key Words & Phra.,;es Index

Foundation
Grants Index
Bimonthly in
Foundation News
2.000 grants

Key Words & Phra.,;es lndeii;

Recipienl Index

Recipient Index

Ananged by State

Arranged by State

Source Book
Prolilcs
1,000 largest
foundaliuns

Foundalion
Direclmy
J,000+ largest
foundations

Index of Subjcc1s

Index of Fields of lnleresl

Index of Types of Support

Index ofSlale & Ci1y Locations

Geographic Index

Arranged by S1a1e

Index of Foundations

/

Slate&
Local
Foundation
Oirec1ories

Subject Index

\
I
Specialized
Directories
of Funding
Sources by
Field

Fnundation
IRS Returns
Available for
all 22.IXlO
foundalions

Foundation
Direclory
Entries

Largest 3.000+

Source Boole
Profiles
Entries
Largest 1.000

.Foundation
Annual Reports
Abou1450

Publish

/

Other

General
Foundation
Direclories

''

Appendix D
GEOGRAPHIC RESEARCH STRATEGY

47

Geographic Research Strategy: Findin~ the Foundations
in Your Community
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